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The purpose of this paper is to examine how cultures,
specifically the Pueblo Indian cultures, can be maintained
in the presence of outside cultural influence. In the last 400
years, Pueblo culture has been dramatically changed by
the influx of first Hispanic and later Anglo cultural influ-
ences. Analysis of current programs to maintain culture
reveal a foundation of building cultural identity as well as
language skills and conformity to group cohesion princi-
ples. Non-Pueblo individuals were found to have a limited
role in cultural preservation, however the education of non-
Pueblo people has the potential to be both a constructive
and destructive force.

1. Introduction

How can a culture be maintained in the presence of other cultures?
How can a relatively small group of people maintain its traditions, lan-
guage, and values when other cultures surround it and influence the
lives of the community members? What role does the education of out-
siders play in cultural continuity? In the last 400 years, Pueblo culture
has been dramatically changed by the influx of first Hispanic, and later
European American, cultural influences. Analysis of current programs
to maintain Pueblo culture reveals that they emphasize the importance
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of building cultural identity and language skills, while they also con-
form to group cohesion principles. Thus, at present, non-Pueblo indi-
viduals have a limited role in Pueblo cultural preservation. However,
the education of non-Pueblo people about Pueblo culture has the
potential to be either a constructive force or a destructive force in the
maintenance of Pueblo culture, and thus an examination of appropriate
ways to ethically undertake it is also necessary.

The purpose of the current paper is two-fold. First, this paper
examines how cultures can be maintained “from the inside” in the
presence of outside cultural influence, specifically focusing on current
efforts among the Pueblos of New Mexico. Though the nineteen
Pueblo communities in New Mexico have different cultures and gov-
ernment systems, as well as a number of different languages (Sando,
1992), they do share some common features, such as the aforemen-
tioned efforts at cultural maintenance. Secondly, this paper looks at the
role of the education of non-Pueblo people about Pueblo culture in
efforts to maintain Pueblo culture “from the outside,” considering the
basic ethical dilemmas of such intercultural education.

2. A Brief History of Contact

Like other Native groups in the Americas, the legacy of
Columbus was not a positive one for the nineteen Pueblos of New
Mexico (Sando, 1992). Unlike some, the Pueblo people were never
forced as a group to leave their land to make way for European devel-
opment (except in the case of young people sent to government board-
ing schools). Nevertheless, the last 400 years have been ones of
change as the New Mexican Pueblos have fought for cultural mainte-
nance against the tide of outside influences.

The Spanish were the first Europeans to invade what would come
to be New Mexico, starting with Juan de Onate, who led a group of
colonists to the area in 1598 (Eggan, 1979). Although Coronado had
explored the region fifty years earlier, this was the first European
group who came with the intention of staying. Over the next 250
years, Spanish became the common language used among the Pueblo
people, as more and more Spanish-speaking colonists arrived and
prospered. In addition to this language influence, another major
change that the Hispanic world brought to the Pueblo people was
Catholicism. Priests encouraged the Pueblos to adopt Catholicism,
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attempting to subvert traditional beliefs and practices. Religious per-
secution at times drove the Pueblos to maintain native religions sepa-
rately and secretly (Suina, 1992).

In 1846, the territory of New Mexico was taken over by the
United States as part of the Treaty of Guadalupe Hidalgo. English
began to replace Spanish, the influence of the Catholic Church was
diminished, and the Hispanic communities’ claims on Pueblo land
were broken (Eggan, 1979). However, the influence of American cul-
ture was itself frequently negative for the Pueblo people. Pueblo chil-
dren were sent to boarding schools, attempts were made to suppress
Pueblo culture, and native sovereignty and land claims were chal-
lenged. There was also the damaging legacy of anthropologists, who
studied the Pueblo people to benefit their own careers and reputations,
revealing sacred secrets and taking important artifacts and remains for
museum collections on the east coast of the United States (Suina,
1992).

Four hundred years of domination and control has been a fierce
challenge to Pueblo culture. Yet the Pueblo people have stubbornly
refused to let their culture die. This leads to two research questions for
the present paper: (1) How can the cultures of indigenous people be
maintained? and (2) What is the role of outsiders in encouraging the
preservation of Pueblo cultures?

3. Maintaining Pueblo Culture

Culture has been defined in many ways by different researchers.
For the purposes of this paper, culture can be defined as “the set of
values, norms, and expectations shared by a group of people.”
Hofstede (1991) gives a helpful model for understanding this broad
view of culture. He describes human nature as those things that we
all share; for example, we all eat and sleep. On the other extreme, he
defines personality as those things that make us different from other
people, our own style and personal values. He then terms what lies
between these two poles culture, or the values, attitudes, customs, and
sets of behaviors that we share with other people as group members.
Thus, from this perspective, culture includes languages, ceremonies,
religious practices, schools, food, games, economic systems, and
child-rearing practices.
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3.1. Preventing Outside Intrusion

In order to maintain their culture, it has often been in the best
interest of the Pueblo people to not share information with outsiders
(Suina, 1992). Secrecy helps to protect Pueblo cultures from outside
influences and prevents private knowledge from being learned by
those who should not know it. For instance, the decision to physically
close off the roads leading into the Pueblos at certain times is made to
protect the Pueblo people’s privacy. Another way of protecting the
culture is to prohibit or limit photography (Suina, 1992). In addition to
preventing outside intrusion, in order to maintain their culture it is also
important for the Pueblos to pass the culture on to the next generation.

3.2. Teaching Language to the New Generation

Language is an influential aspect of cultural preservation, as lan-
guage serves many functions in a given community. The linguistic rel-
ativist view, known as the Sapir-Whorf Hypothesis (Whorf, 1956;
Lee, 1996), goes so far as to predict that the language a person uses,
with its vocabulary and grammar, directly affects the way that person
views the world. Thus, language affects a person’s perception of real-
ity. The result of this for the Pueblo communities is that children learn-
ing English may perceive the world differently than those who grow
up speaking Tewa or Tiwa.

For most people, the most complete way to learn a language is as
a child. At puberty, the critical period for language learning ends,
making native acquisition nearly impossible, in spite of the fact that
adult learners have more cognitive strategies on which to rely
(Singleton, 1995). Thus, some Pueblo language programs focus on
teaching young children. One example of this is the Head Start pro-
gram at Taos Pueblo. Although only a small portion of the Pueblo chil-
dren participate in this program, those that do are exposed to Tiwa, the
language of Taos Pueblo. The Headstart building has a designated
room where only Tiwa is spoken, and the children learn quickly to
switch into Tiwa when they enter. Tribal members are involved in this
educational curriculum, with the War Chief for the Pueblo working
part-time in the program (field notes, June, 2000).

Another language program was developed at Cochiti Pueblo

(Benjamin, Romero, and Pecos, 1997). In this example, activities
using the Keresan language were developed for children and teenagers
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to give them a chance to learn the language in a natural, non-academ-
ic setting. The activities are part of an after-school program for stu-
dents at Cochiti. This program also encourages the learning of tradi-
tional culture, perpetuating the oral traditions of Cochiti Pueblo.

Language teaching must come from the Pueblos themselves, how-
ever, not from the local public school system. In the early 1990’s, a most-
ly Hispanic county in northern New Mexico prepared to address the issue
of Pueblo language maintenance by developing a bilingual education
program for children (Martinez, 2000). Although intended for the Pueblo
children, any child would have been eligible to participate as the program
was to be funded with state bilingual education funding. The Pueblo
Tribal Council angrily rejected this effort and denied the right of anyone
outside the Pueblo government to use the language without permission.
Although the bilingual teachers who tried to start the program had good
intentions, they did not understand the Pueblo perspectives and viewed
the language very differently than the Tribal Council did.

3.3. Teaching Culture to the New Generation

In addition to language teaching, the traditional ways of farming
are also taught at Zuni and Tesuque Pueblos. These farming tech-
niques are sustainable and serve as a vehicle for teaching children
about traditional ways of living. The Pueblo people involved in these
projects use organic farming and teach children the importance of cul-
turally significant crops such as corn. They also encourage children
and adults to participate in cultural group activities rather than in non-
Pueblo replacements (television viewing, for example). In addition,
participants maintain the local irrigation system and gain an apprecia-
tion of the ways that agriculture often made the difference between
survival and death for the ancestors.

Another way of teaching children and adults about traditional cul-
ture is through animal rearing. Taos Pueblo, along with 40 other tribes
across the western United States, is part of the Intertribal Bison
Cooperative (LaDuke, 2000). The mission of the cooperative is buffa-
lo restoration. In the last few years the herd at Taos has doubled in size
and new buffalo are brought from other Native American communi-
ties for breeding (field notes, June, 2000). The buffalo are care for by
adults, however the children in the community learn about their
importance in the history of the Pueblo.
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Through these examples, we can begin to see that education plays
an important role in maintaining Pueblo culture. Not only does it serve
to maintain traditions, but it also serves to build cultural identity in
young people. A study of Navaho students found that the students
most likely to graduate from high school were those from the most
conservative families and areas (Deyhle, 1995). Deyhle claims that
one reason for this may be a more secure self-identity that enabled
them to resist the effects of European American and Hispanic racism
and cultural influence. Although the Navaho Nation is very different
from the Pueblo communities in terms of size, history, and traditions,
this finding may lend credence to the importance of traditional educa-
tion for Pueblo children. Education may help them to remain a part of
the Pueblo community and teach them to value their heritage, in order
that they, too, can help maintain the culture. Such education may
simultaneously help them to be successful in public education.

4. Intercultural Education

From the perspective of the Puebleo people, language learning is
an inappropriate way for non-Pueblo people to learn about the Pueblo
culture. Suina (1992) describes the different concepts of knowledge
held by Pueblos and European Americans. In the United States, he
claims, language and other knowledge are usually viewed as a com-
modity rather than as a part of someone’s identity. The Pueblo per-
spective is often incomprehensible for teachers operating from the
view of language as something separate from a person. However, from
the Pueblo perspective, giving the language to outsiders is inappropri-
ate and offensive. Traditional language use in the Pueblos is closely
tied to religious and ceremonial functions, and as a result they believe
it should be kept for the exclusive use of tribal members. Thus the
Pueblos have resisted the writing of their languages and the teaching
of them to outsiders.

While language-based efforts at educating non-Pueblos about
Pueblo culture have met with failure, intercultural education, when
pursued in a developmentally appropriate way, still holds hope for
helping outsiders to participate in the maintenance of Pueblo culture.
The goal of intercultural education is to teach respect and empathy for
other cultures, and as a result to reduce ethnocentrism. Ethnocentrism
is the degree to which someone is able to shift frames of reference in
order to see something from the perspective of another person.

355



Secrecy Versus Education

Intercultural conflict is often the result of cultures having different val-
ues, expectations, and communication styles, without individuals hav-
ing the ability see differences as acceptable and developing ways of
interacting with people from other cultures. Thus, ethnocentrism can
cause intercultural conflict, especially when an individual feels his or
her cultural perspective is threatened (Bennett, 1993).

The contact hypothesis (Allport, 1954; Amir, 1969) proposes that
the more interaction someone has with people from other cultures
(given certain conditions), the less ethnocentric he or she will be.
Unfortunately, contact can also serve to reinforce existing stereotypes
and prejudice if the individuals do not share equal status and equal
goals, and if they are not open to other viewpoints. A number of other
theories of intercultural communication can also be applied to the
issue of how to teach outsiders about the Pueblos, including the
Developmental Model of Intercultural Sensitivity (Bennett, 1986;
1993). This model is applicable to the situation of educating non-
Pueblos about Pueblo culture in that it describes stages of ethnocen-
trism and suggests appropriate activities to encourage students to
develop the ability to judge other cultures as valid and valued.

4.1. The Developmental Model of Intercultural Sensitivity

The Developmental Model of Intercultural Sensitivity, developed
by Milton Bennett (1986; 1993), is a theoretical model that describes
an individual’s process of movement from ethnocentrism to ethnorel-
ativism in his or her perceptions of other cultures. Bennett’s model has
six stages of increasing sensitivity. The first three stages describe eth-
nocentrism; the latter three describe ethnorelativism.

In the ethnocentric stages, one’s own cultural frame of reference
is seen as the only possible frame. One’s own cultural perspective is
central to all experience, and as a result cultural differences are judged
based on one’s own standards. Bennett’s first ethnocentric stage is
denial, where there has been no significant contact with members of
other cultural groups. This may be because of geographic isolation or
segregation. Individuals in denial are unable to construe difference,
and as a result they may dehumanize culturally different people.

When significant contact occurs, often it helps the individual to
pass into the next ethnocentric stage—defense. The defense stage
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occurs when individuals are confronted with cultural difference and
are threatened by it. The other culture is seen as “bad” or “wrong,”
because it is not congruent with one’s own. Another possible reaction
is to see differences as evidence of one’s own culture’s superiority. At
times, this stage may occur among minorities or individuals without
power in the opposite direction. In this case, referred to as reversal, the
dominant culture is seen as the standard and all other cultures, includ-
ing one’s own, are evaluated negatively. In defense the beginnings of
cognitive categories for culture are developed, but cultural differences
are seen as negative.

Knowledge of other cultures and reduction of their perceived
threat can help the transition to minimization, the third ethnocentric
stage. In minimization, cultural differences are seen as minor and sim-
ilarities are stressed. This stage is still ethnocentric, since the implica-
tion is that these other cultures are actually similar to one’s own, dif-
fering only in terms of superficial outer practices. The underlying
assumption of individuals at this stage is that “deep down we’re all the
same,” meaning “everyone is just like me.” There is recognition and
acceptance of superficial differences, while differences in values and
beliefs are not recognized.

Through cultural self-awareness activities and an increased
sophistication in the understanding of culture, a paradigm shift can
occur from an ethnocentric perspective to an ethnorelative one. An
ethnorelative perspective is one that recognizes that other cultural
viewpoints are valid ways of judging the world. This shift is such a
radical change in ways of seeing that usually individuals do not
regress back to the ethnocentric stages in areas they see as cultural.
Some differences that may not originally be seen at cultural (gender or
sexual orientation, for example) may be able to be perceived ethnorel-
atively as well when linked to cultural differences. Bennett recognizes
three ethnorelative stages: acceptance, adaptation, and integration.

Acceptance is the stage where a framework is created for appre-
ciating other cultural perspectives as equally valid as one’s own. At
this stage there is differentiation and elaboration of cultural categories
and development of a meta-level view of culture. There is respect both
for differences in behavior and values. The individual may still con-
front aspects of other cultures that are personally offensive, but she or
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he is able to recognize that there are different ways of “organizing
reality” (Bennett, 1993:31).

In the adaptation stage, skills are developed for relating to and
communicating with people from other cultures. One aspect of this is
the development of empathy, or the ability to shift to someone else’s
frame of reference. Category boundaries become more flexible and
permeable for individuals at this stage, and often more than one frame
of reference is internalized. This is often the case for women or
minorities who must operate very differently within the different cul-
tures they navigate—the cultures of the workplace and the home, for
example. The individual’s identity is defined in pluralistic terms, “to
see one’s self existing within a collection of various cultural and per-
sonal frames of reference” (Bennett, 1993:39).

The last of Bennett’s stages, integration, occurs only when some-
one is truly bi-cultural or multicultural. There is an internalization of
multiple frames of reference that allows the individual to switch back
and forth between different, sometimes conflicting, frames of refer-
ence. The challenge of this stage is to integrate those different selves
into a “new whole” (Bennett, 1993:40). One aspect of this stage is the
development of the ability to contextually evaluate situations from one
or more cultural perspectives. At this stage, individuals operate out-
side of one cultural framework, thus becoming marginalized, but con-
structively so. They are able to use this outside position to interact
constructively within a number of cultures. Many Pueblo people are
bi-cultural, operating in the European American world at work,
switching back to their traditional culture at other times.

4.2. Curriculum Design Issues

Intercultural curricula designers and teachers of students at any
level can benefit from awareness of Bennett’s model, especially in
teaching about cultures like the Pueblos. By sequencing activities and
materials from the most basic stage to the most sophisticated, it may
be possible to help students to become less ethnocentric and more sen-
sitive to the cultures of other people.

Constructive intercultural education should start with a culture-

general approach before focusing on specific cultures as examples of
difference. If students are in the developmental stages of defense or
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denial, culture-specific examples may threaten their own sense of cul-
tural superiority and result in the individual criticizing the culture he
or she is learning about. When students get to the minimization level,
they are ready to begin to delve into the complexities of another cul-
ture in order to develop increasing complexity in their concept of cul-
ture. Teaching about the Pueblo culture should be based on a previ-
ously built foundation of intercultural concepts (Meares, 1997).

4.3. Ethical Dilemmas in Intercultural Education

One of the challenges for educators introducing students to other
cultural groups is the ethical double-edged sword of encouraging both
respect and interest. Although teachers want to increase respect, what
potential influence might the students’ interest have on the culture
they are studying? Respect is a paradoxical concept in this case.
Lawrence-Lightfoot (2000) identifies six aspects of respect: empow-
erment, healing, dialogue, curiosity, self-respect, and attention. She
describes curiosity about another person, wanting to know about them
and understand them, as part of showing respect for who they are. In
the case of the Pueblos, however, expression of curiosity may be inap-
propriate and may be seen by the Pueblo people as intrusion. In
encouraging curiosity about the Pueblos, is a teacher encouraging
respect or encroachment? This paradox leads to the third research
question of the current paper: Is it ethical to teach non-Pueblo people
about Pueblo culture?

In teaching, a teacher may create interest, which may serve to
increase the outside impact on what it is he or she wants to help pre-
serve. Although curiosity may be a positive sign of respect, it is also
important to teach students to respect boundaries. Especially in a case
like the Pueblos, where trust has been betrayed many times over gen-
erations and many topics of cultural interest may be considered inap-
propriate by member standards, the issue of boundaries and the role of
outsiders should be addressed explicitly with students.

Respect is a worthy goal, but what will students do that will help
or hurt the Pueblos? Students have the potential to take positive or
negative actions. They may be encouraged to become collectors of
Pueblo artifacts that help to support the market for both legal and ille-
gal, authentic and inauthentic artifacts. They may become public ser-
vants and the respect developed in a class may help them to interact or
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negotiate in a respectful manner with Pueblo leaders. Actions in the
form of interaction with Pueblo people can have both positive and
negative influences. They may, through their interest and respect,
encourage Pueblo youth to value their own culture. In contrast, they
may encourage the minimization of concern about outside influence,
resulting in the “getting used to outsiders” that can decrease diligence
about cultural protection and result in cultural loss.

5. Conclusion

The research questions posed in this paper have no easy answers.
Pueblo culture has been maintained in the face of outside contact over
the last 400 years and members of the Pueblos continue to work to
strengthen and revive their languages and cultural practices. The role
of outsiders in this effort continues to be negotiated. Although the pri-
mary role in cultural maintenance must be taken by the members of
the Pueblos themselves, intercultural education of non-Pueblo peoples
plays a part and must be undertaken with a sense of ethical responsi-
bility with the goal of promoting respect among students. Education
should work to move students from ethnocentrism towards ethnorela-
tivity, validating the Pueblo cultures while encouraging cultural
boundaries.

5.1. Limitations and Implications

The major limitation of this paper is that a non-Pueblo writer
wrote it. As an intercultural educator I have thought about these issues,
but it is impossible for me to totally shed my perspective as an outsider
and understand the Pueblo dilemma. Ideally, teaching about the
Pueblos would come from a member of one of the Pueblos. In spite of
this limitation, there are also advantages to viewing a cultural problem
as an outsider. Outsiders are able to see things that members of the cul-
ture are unaware of.

In addition to the intrinsic value of studying intercultural (Pueblo-
non-Pueblo) interaction and education, this analysis may also shed
light on similar cases of intercultural contact in other settings. In some
ways, it is a unique situation, as the Pueblo people are the original
inhabitants of their environment, and because of the particular history
among the cultures in New Mexico. In other ways, however, this situ-
ation is being repeated worldwide. The aboriginal people of Australia
and Japan (the Einu), for example, face many of the same struggles to
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maintain their culture in the presence of huge cultural impacts from
other groups.

This is more than just an academic case study. It is a case of sur-
vival and community. With the public issues of casino taxes, land
claims, and sovereignty struggles that currently face New Mexico and
other states with Native American populations, students studying at a
university now potentially could be in a position in the future as vot-
ers, judges, business owners, or simply as citizens to take action, pos-
itive or negative, in relation to Pueblo issues. It is the responsibility of
educators, in a country where there are many different cultural groups,
to prepare students to live together with an attitude of respect.

5.3. Suggestions for Future Study

Suggestions for future study and development of the ideas pre-
sented in this paper include testing the relative ethnocentrism of stu-
dents before and after exposure to the curriculum. In his
Developmental Model of Intercultural Communication, Bennett has
developed an instrument to assess levels of ethnocentrism that could
be used for this purpose. Additional study might also focus on the role
of the teacher in promoting respect and lessening ethnocentrism.

This paper is only a start to addressing the complex pattern of
issues woven between cultural maintenance and outsider education.
Although the two issues can be addressed separately, they benefit from
examination within the context of one another. If educators can pro-
mote respect while encouraging students to not be overly intrusive,
they can help to sow the seeds for preservation of Pueblo culture in an
environment of non-interference from outsiders.

References

Allport, G. W. 1954. The Nature of Prejudice. Cambridge, MA: Addison-Wesley.

Amir, Y. 1969. Contact hypothesis in ethnic relations. Psychological Bulletin, 71. 319-341.

Benjamin, R., Romero, M.E., and Pecos, R. 1997. Language revitalization efforts in the
Pueblo de Cochiti: Becoming literate in an oral society. In Indigenous Literacies in
the Americans: Language Planning from the Bottom Up, N. Hornberger (ed.).
Berlin: Mouton de Gruyter. 114-136.

Bennett, Milton J. 1986. A developmental approach to training for intercultural sensi-
tivity. Intercultural Journal of Intercultural Relations, 10, 2. 179-195.

Bennett, Milton. J. 1993. Towards ethnorelativism: A developmental model of intercul-
tural sensitivity. In Education for the Intercultural Experience, R. M. Paige (ed.).

361



Secrecy Versus Education

Yarmouth, ME: Intercultural Press. 21-71.

Deyhle, D. 1995. Navajo youth and Anglo racism: Cultural integrity and resistance.
Harvard Educational Review, 65, 3. 403-444.

Eggan, F. 1979. Pueblos: Introduction. In Handbook of North American Indians, Vol. 9
“Southwest,” A. Ortiz (ed.). Washington, DC: Smithsonian.

Grass-roots.org. 2000. Zuni sustainable agriculture project. Available at:
http://www.grass-roots.org/usa/zuni.

Hofstede, Geert. 1991. Cultures and Organizations: Sofiware of the Mind. New York:
McGraw-Hill.

LaDuke, Winona. 2000. Buffalo nation. Sierra, 85, 3. 66-73.

Lawrence-Lightfoot, S. 2000. Respect. Cambridge, MA: Perseus.

Lee, Penny. 1996. The Whorf Theory Complex: A Critical Reconstruction. Amsterdam:
John Benjamins.

Martinez, R. B. 2000. Languages and tribal sovereignty: Whose language is it anyway?
Theory into Practice, 39, 4. 211-219.

Meares, Mary M. 1997. The importance of teaching intercultural communication in the
English language classroom. English Language Education Research Institute
Journal, 5, 90-98.

Sando, Joseph. 1992. Pueblo Nations: Eight Centuries of Pueblo Indian History. Santa
Fe, NM: Clear Light Publishers.

Sando, Joseph. 1998. Pueblo Profiles: Cultural Identity through Centuries of Change.
Santa Fe, NM: Clear Light Publishers.

Simmons, Mark. 1979. History of the Pueblos since 1821. In Handbook of North
American Indians, Vol. 9 “Southwest,” A. Ortiz (ed.). Washington, DC:
Smithsonian. 206-223.

Simmons, Mark. 1979. History of the Pueblo-Spanish relations to 1821. In Handbook
of North American Indians, Vol. 9 “Southwest,” A. Ortiz (ed.). Washington, DC:
Smithsonian. 178-193.

Singleton, David. 1995. Introduction: A critical look at the critical period hypothesis in
second language acquisition research. In The Age Factor in Second Language
Acquisition. David Singleton and Zsolt Lengyel (eds.). Philadelphia, PA:
Multilungual Matters.

Stewart, Edward C. 1972. American Cultural Patterns: A Cross-cultural Perspective,
Yarmouth, ME: Intercultural Press.

Suina, Joseph. 1992. Pueblo secrecy result of intrusions. New Mexico Magazine,
January. 60-63.

Suina, Joseph. 1985. And then I went to school. In Rethinking Columbus: Teaching
about the 500th Anniversary of Columbus's Arrival in America. B. Bigelow, B.
Miner, and B. Peterson (eds.). Milwaukee, WI: Rethinking Schools. 34-36.

Underhill, R. 1991. Life in the Pueblos. Santa Fe, NM: Ancient City Press.

Whorf, Benjamin L. 1956. Language, Thought, and Reality. Boston: MIT Press

Department of Communication and Journalism
University of New Mexico

235W Communication and Journalism
Albuquerque, NM 87131
mmmearesii@yahoo.com

362



